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If students know what the learning target is, they are
better able to hit it (Stiggins, 2001).

1. Introduction

Do these words sound familiar? ‘How come I didn’t get an A or a 100? Why exactly did I lose
points? Is there anything else | can do to enhance my grades?’ Current foreign language
teaching students appear to be commonly concerned about grading and assessment. Information
is obtained, formed, and distributed at such a quick rate in today’s society that it has become a
core priority and a key attribute of wealthy civilizations (Sert, 2008), and as a result, individuals
must be evaluated in all aspects of our lives, including achievement, actions, and relationships.
When we focus on the educational side of the assessment, each participant—teacher and
learner—requires clear assessments in order to understand what they will do or have already
done during the course of their learning and teaching process. Some claim that questioning
marks are a natural effect of poor teaching or the use of questionable assessment instruments,
while others argue that it is a result of academic standards and a student population used to
honoring fewer achievements (O’Donnell et al., 2011). Teachers may be concerned about
having their authority called into question, but they may also have some concerns about creating
an efficient grading procedure and may rely on ‘instinct grading’. As a consequence, when
asked to present evidence for academic assessments, they are unable to respond. This assessing
with uncertainty is an important aspect that has a vital effect not just in learning, but also in
testing in the second language. From this perspective, testing affects learning in EFL classrooms
either in a positive or a negative way, so this makes, language testing a critical issue in the realm
of education (Ali et al., 2020) because tests and tasks not only assist in identifying problems
that students are experiencing, but also in improving methods of teaching and learning. In this
critical period, an effective tool that will uncover this obscurity is required, and 'rubrics' can be
viewed as one of the most effective tools in education. Rubrics may be defined as an explicit
set of guidelines used for grading a specific sort of work or accomplishment (Saritha, 2016),
and they can also function as a scoring instrument that gives the standards for a piece of content
(Andrade, 2000). It also shows the student's grades, which range from excellent to poor (Ali et
al., 2020).

2. Definition of Rubric

A rubric is primarily a grid-based instrument with levels of success and clearly stated criteria
for each level. Rubrics differ from basic checklists and grading scales in that each criterion for
each level of achievement is described (Taylor & Galaczi, 2011). Educators have widely
disparate conceptions of the term rubric. (Reddy & Andramade, 2010). A common definition
is a statement that expresses the objectives for a task by specifying the parameters or what
contributes and provides degrees of performance ranging from extraordinary to poor (Arter &
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Chappuis, 2007; Stiggins, 2001). Rubrics are analytical grading techniques developed by
teachers or other assessors to aid in the investigation of the consequences or processes of
students' actions (Moskal, 2000). It is the most commonly utilized technique for evaluating
performance and flaws. A rubric is a tool used to define a level of performance on a scale and
to identify specific criteria for evaluating speaking or writing skills (Crusan, 2015).

A rubric must include three components: a) assessment parameters, b) grade standards, and c)
a grading mechanism (Popham, 1997). An assessor analyzes assessment methods while
assessing the grade of a student's performance. The criteria, often known as a collection of
indicators or a list of recommendations, represent the procedures and content deemed important
(Parke, 2001). Performance definitions explain in detail what a learner needs to do in order to
show a skill, competency, or criteria in order to obtain a specific degree of achievement, such
as poor, fair, good, or excellent. The performance standards address the need to differentiate
between good and poor responses for scoring and providing feedback to students. Rubric
scoring procedures include the use of a measure to interpret judgments of a product or activity.
Teachers frequently use rubrics to judge student work, but many authors contend that they can
also serve another, more significant function: Rubrics can both teach and evaluate when utilized
by students as a component of a formative evaluation of their tasks in preparation (Arter &
McTighe, 2001; Stiggins, 2001). Rubrics, when used as a component of a student-centered
method of assessment, can assist students to grasp the goals of their learning and the quality
requirements for a specific assignment, as well as make reliable assessments regarding their
own performance that can influence modification and progress. Although some studies (Song,
2006) investigate how diagnostic feedback obtained by using a rubric might be utilized to
pinpoint areas for development in training, other studies use rubrics merely to assess student
performance (Campbell, 2005; Tunon & Brydges, 2006). Rubrics, according to Andrade
(2005), can be used for both teaching and evaluative reasons. Several academics describe such
applications and present evidence that rubrics aid in learning and teaching (Andrade & Du,
2005; Osana & Seymour, 2004; Powell, 2001; Reitmeier et al., 2004; Schneider, 2006). Rubrics
are also utilized in the assessment of programs (Dunbar et al., 2006; Knight, 2006; Oakleaf,
2006; Reddy & Andrade, 2010).

3. Why Rubrics?

There is no disagreement that students’ scores and performance must be reviewed. It is also
vital to accomplish this with both simple comments and grading in this process. Grading must
be done on some criteria, and the teacher cannot do it randomly (Janssen et al., 2015). A rubric
is one of these fundamentals (Ghosh et al., 2016). Rubrics may help learners improve and
strengthen their ability to think critically (Andrea, 2000; Arter & Chappuis, 2007; Stiggins,
2001; Wong, 2015). It can also provide students with an efficient way to assess their own
students’ writing skills and discover their writing weaknesses and limitations, resulting in
improved writing outputs and higher scores (Silva, 2014). Scoring rubrics are useful because
they define the construction to be completed and evaluated. Rubrics “help explain terms and
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clarify expectations” (Crusan, 2010, p. 43). It describes various subcategories in education, such
as evaluation criteria, learning evaluation, and learning gradients of a set of guidelines (Brown
& Kondo-Brown, 2012). Weigle (2002) describes how the grading process utilizing rubrics can
be especially “critical because the score is ultimately what will be used in making decisions and
inferences about writers” (p. 108). Rubrics can also serve to alleviate the well-known issue of
rater variability (Bachman et al., 1995; McNamara, 1996).

4. The Importance of a Reliable Scoring Procedure

As Weigle (2002) explicitly indicates, while conducting timed assessments, it is critical to
verify that the judgments we make regarding students’ abilities are appropriate. As a result,
developing a trustworthy method for deriving meaningful inferences is critical—without such
a method, we cannot properly estimate the component we are attempting to measure.
Reliability, as conventionally defined, is the assessment of regularity and irregularity in
students’ performance test scores (Feldt & Brennan, 1989). ‘Consistency’ implies that students
should be capable of performing at a level similar to equivalent tests, and if they are not, the
assessment procedure's reliability is called into doubt.

‘Educating the examiners’ is the primary and most critical technique to assure reliability.
Educating assessors in the usage of the measure so that they recognize how other assessors give
scores and why they do so contributes to the reliability of this assessment technique (Grabe &
Kaplan, 1996). Indeed, Vaughan (1991) argues that “researchers looking at holistic assessment
have often assumed that given a scale that describes the characteristics of an essay at each level,
trained raters will assess the essays, in the same way, every time” (p. 112). Irrespective of the
rating system employed, it is critical to have standards to assess the dependability of scores
provided to a piece of task by different assessors. It is because if two assessors cannot be proven
to properly evaluate individuals based on observable actions, then further studies of those
justices' evaluations will produce incorrect results (Stemler, 2004). Establishing reasonable
limits of inter-rater concordance and, as a result, reliability is required. Stemler (2004) proposes
three methods for calculating inter-rater agreement:

1. Estimates of consensus—the level to which assessors offer a relatively similar
rating.

2. Estimates of consistency—the level to which the distribution of ratings is
equivalent among assessors.

3. Estimates of measurement—the level to which grades can be credited to
prevalent grading instead of to error elements.

Three additional approaches may be employed to supplement the reliability proof (East, 2009).
To begin, intra-rater reliability measurements provide additional evidence of the stability of a
one-rater scoring the very same documents twice. When 2 or more samples of paper by the
same student are provided, the assessment of one can be matched to the evaluation of the other.
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If, for example, the writing tasks are comparable, this evidence is especially essential since it is
reasonable to expect that student performance on two activities that are equivalent but not
identical will reveal comparable proficiency levels and a reliable scoring system should be
capable of detecting this. Finally, manuscripts and grades can be analyzed. If a scoring criterion
is regularly used, it is reasonable to believe that the writing of those who receive higher grades
will be manifestly greater on a qualitative basis. The extent to which scores raise in path with
advancements in scope and complexity of lexis and grammar accuracy, if assessors are affected
by variables such as scope and complexity of lexis and grammar, and if a given scale score
enables assessors to differentiate productions in these two aspects, indicate reliable scoring
(East, 2009).

5. Rubric in Foreign Language Teaching
5.1. The significance of using rubrics in assessment, testing, and evaluation process

A rubric is an essential assessment tool that explains performance objectives for a portion of
the output. Rubrics are routinely used to assess students’ progress, but they can also fulfill
another, possibly more important, aim: they can both teach and assess (Andrade & Du, 2005).
Rubrics have the ability to assist students to build a “vision of success” and “making reliable
judgments about the level of their own performance” when utilized as a component of a
formative, student-centered method of evaluation (Stiggins, 2001, p. 11). Furthermore, rubrics
are composed of predefined assessment scales and a list of criteria that aid in objectively
evaluating the outcome (Saritha, 2016), and when properly developed, they can facilitate
learning in the main objectives and preparation (Yen, 2018). Furthermore, beyond regular
assessment, rubrics can help students learn skills and comprehension, as well as establish
appropriate assessments of the quality of their own performance (Andrade et al., 2008; Brown
& Abeywickrama, 2010). According to Beyreli and Ari’s (2009) study, the analytic rubric
should be utilized to analyze textual phrases. Thus, it helps teachers to discover deficiencies in
students’ writing skills prior to the beginning of the school semester, react to these deficiencies,
and employ a suitable strategy. Furthermore, analytic scoring assists instructors in their
classroom instruction and learners in their writing process, giving them more knowledge about
the current situation and assisting in the identification of the strong and weak parts of students’
writing owing to more ordered and thorough feedback, according to Crehan (1997). Rubrics are
essential for assessing students’ performance effectively and objectively. They help to ensure
fairness and consistency among students. They are also useful in relieving students' concerns
over grading and evaluating. “Rubrics are especially valued in the language classroom because
they contribute to student learning and bring transparency to the assessment process” (Jeong,
2015, p.1). They also help teachers save time. Teachers can save time by restricting the field of
evaluation to targeted learning outcomes using rubrics. Rubrics can be used by teachers to
assess a diverse variety of tasks. According to Saritha (2016), rubrics aid in categorizing essays,
research papers, portfolios, and pieces of art, as well as recitals, public speaking, presentations,
and team projects. Furthermore, rubrics improve testing reliability and validity (Dawson, 2015).
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A few teachers in foreign language education utilize standardized tests to evaluate students,
which has no good impact on the students. According to Blaz (2013), when teachers begin using
performance evaluation, nearly all of them report that the level of their students' performance
increases. This is attributable to a variety of reasons, including:

1. Clarity: When learners understand what is expected of them, they are more
prone to perform it.

2. Confidence: Recognizing the assignment requirements aims to provide
students with proper instructions and deadlines for their assignment, and they feel
certain that they are completing the task correctly.

3. High expectations: A well-written rubric specifies what a great product is and
communicates the strong message that by following those criteria, anybody can
create products of that level.

4. Student engagement: Students are more likely to complete assignments when
the performance evaluation is particularly genuine.

5. Parent understanding: Performance evaluations are invaluable for validating
the teacher's assessment during parental meetings or public houses.

Another factor rubrics help with evaluation is ‘consistency’. Standard test theory, according to
Mislevy and Sheehan (1989), is ‘inconsistent’ with modern developments in educational and
cognitive psychology. According to the study (Blaz, 2013), instead of training that stresses
memorizing, students should be taught how to arrange data, make it simple to recall, and use it
in real-world circumstances. This is why the new state guidelines emphasize and specify the
students’ progress rubric, which should be tested most of the time. Finally, rubrics are useful
for tracking students’ engagement in classroom activities. According to Buttner’s (2013) study,
teachers should utilize the rubric as a device to address behavioral concerns with kids having
familiarity and the tendency for the evaluation process and criteria as well as to encourage other
students' outstanding achievements.

Teachers should utilize rubrics because they help students learn. There is little proof that rubrics
influence student comprehension and evaluation, in addition to the influence of rubrics on
students’ progress (Andrade, 2000; Andrade & Du, 2005; Hafner & Hafner, 2003). Another
study discovered that rubrics can help teachers, students, and parents track development (Ayhan
& Tirkyilmaz, 2015). Furthermore, when it involves evaluating, assessing, and testing skills,
they are essential in language education and learning. These abilities form rubrics. We can
administer many types of assessments to our pupils to learn more about their language skills.
Following the test, we can conduct a routine evaluation. Thomas et al. (2004) recognize the
significance of evaluation and emphasize its benefits for instructors and students in a variety of
ways:

1. It gives important knowledge to help teachers enhance their teaching skills.
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2. Teachers can keep track of their students' learning progress and help them
improve.

3. It gives the teacher important information regarding effective teaching
approaches for each student.

4. Assessment and comments can help students better grasp the learning process.

5. It allows students to build and improve their self-assessment skills, as well as
to perceive assessment and evaluation as aspects of the education process.

6. Because of assessment, students can make informed judgments.

7. It aids students in their preparation for foreign tests such as the TOEFL, IELTS,
and PTE Academic.

Teachers are more likely to maintain the primary lesson objectives center and front when they
select educational methods and build educational settings that allow students to attain these
objectives when they have clearly expressed their objectives for student progress in the shape
of a rubric (Arter & McTigue, 2001). Rubrics have the ability to assist learners of color, first-
generation students, and others from non-traditional backgrounds to learn more effectively. A
sometimes overlooked virtue of rubrics is their ability to make instructional goals or
preconceptions about the assignments themselves more transparent (Andrade & Ying, 2005).
In educational circles, we frequently act on implicit cultural beliefs about student competence
and conduct requirements, assuming that all students know the same knowledge and
understanding.

Another critical aspect of using rubrics in courses is that teachers must include students in the
evaluation process. While participating in the procedure, students assess themselves and receive
the teacher’s feedback. This saves time and requires greater effort on the part of the learner
(Turgut & Kayaoglu, 2015). After all of these consequences are considered, one teacher needs
to establish a routine of utilizing rubrics.

Rubrics provide more than one stone to the building of learners. Raising students’
comprehension of rubrics can be a major aid in comprehending the objectives of the
organization and teachers, and will eventually significantly enhance their achievements
(Maghsoudi & Haririan, 2013). The rubric helps students learn about their strengths and
weaknesses (Saritha, 2016). One of the apparent benefits of rubric grading is that it enables
learners to assess the present quality of their assignments and identify areas for improvement
(Black & Wiliam, 1998; Brough & Pool, 2005; Huba & Freed, 2000; Huber & Hutchings, 2004;
Walvoord & Anderson, 1998). A rubric lets students learn where they should concentrate their
efforts and time-saving.
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6. Rubric Types

Rubrics are scoring scales (rather than checklists) that are used in performance evaluations.
They are explicitly labeled as scoring guidelines, which are made up of particular or before
performance indicators and are used to evaluate students' progress on performance exams.
Rubrics are the most common type of scoring tool used for assessing students' performance or
items created as a consequence of an assessment task (Mertler, 2000). There are two different
types of rubrics that are commonly used in performance evaluation: holistic and analytic
(Mertler, 2000; Moskal, 2000). (see Figure 1).

Scorz'ng Instruments for
Perﬁ:rmancs Assessments

Rating Scales

Analytic Rubrics

Figure 1. Types of scoring instruments for performance assessments

6.1. Holistic rubric

A holistic rubric examines the whole performance subjectively. One of the standardized tests,
the IBT TOEFL, is one of the greatest examples of a rubric that rates speaking performance
comprehensively. In a holistic rubric, all evaluation criteria, such as readability, style, and
mechanics, are weighted on a particular scale (Brookhart, 1999). A holistic rubric delivers one
complete score, typically on a range of 1 to 4 or 1 to 6 marks, based on an overall evaluation of
the student's progress. Examples of popular include the words ‘great,’ 'good," 'fair," and 'bad'.
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The tester compares a learner’s overall achievement to a one-scale descriptor. Moskal (2000),
in his debate of the distinctions between holistic and analytic rubrics, relates to circumstances
where the holistic rubric is beneficial, such as when the standards set for the assessment of the
various variables coincide, and a holistic scoring rubric may be beneficial to an analytic grading
rubric. Furthermore, Chase (1999) noted the following on the area of application of this sort of
rubric. When faults in some aspects of the procedure can be accepted as the total quality is high,
holistic rubrics are commonly used. In addition to the ideas expressed by Moskal (2000) and
Chase (1999), Niko (2001) says that holistic rubrics are more suited for use in instances when
there is no one, correct solution, such as performance assignments that allow students to develop
their own replies. According to Nitko (2001), the use of holistic rubrics also can result in a
scoring method that is a little more effective than the utilization of analytic rubrics. As a result,
when the goal of the performance assessment is summative, standard holistic rubrics are usually
used. This is because it is critical to evaluate the entire work. When performance activities are
scored using this method, the student receives a very limited quantity of feedback. Table 1 gives
a framework for creating holistic grading rubrics.

Table 1. Template for Holistic Rubric (Basit, 2022)

Template for Holistic Rubric

Score | Description

Demonstrates exceptional understanding of the material. All requirements are met

4 and some are exceeded.

3 Demonstrates consistent understanding of the material. All requirements are met.
2 Demonstrates partial understanding of the material. Some requirements are met.
1 Demonstrates minimal understanding of the material. Few requirements are met.

0 Mo response; Task not attempted.

6.2. Analytic rubric

Using an analytical rubric, many types of abilities are judged based on the student's level of
competency. Teachers will create a grading system for students ’ progress in an analytical
rubric. For example, one scale could have the subcategories 'Needs Improvement,' 'Developing,’
‘Sufficient,’ and/or 'Above Average.' This grading system is formatted as a grid. On top is a
grading system, and on the left is qualifying data. The middle portions of the rubric can be left
empty or completed with instances of how each performance level fits the requirements. An
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analytic rubric, which is functionally similar to a checklist, allows for an independent evaluation
of each criterion. Each criterion is assessed using a unique description scale (Brookhart, 1999).
Analytic rubrics also categorize achievement and assign points earned to each level of behavior.
The points are next added up to create a quantitative performance assessment. For instance, a
speaking rubric may include features such as pronunciation, proper tense utilization,
transitioning, vocabulary, and fluency. A template for analytic scoring rubrics is shown in Table

2.

Table 2. Template for Analytic Rubric (Basit, 2022)

ANALYTIC RUBRIC

from “Rubxics: The Heart of Assessment”

Pam Stephens

Objective

Aller dedining the concep! ol arl enlicism, eoch student will write a 300-word essay with a beginning, middle, and end
that occurately describas, analyzes, interprets, and judges o selected work of art,

Valve 3 Valve 2 Valve 1 Score
Describe r‘w'-"uc:; a complele ord Provides a partial bul Provides on ineomolels:
accurate description of the | mostly acowrate vhaladr of Poseinats
key subject matter and descrption of the dr-:crp‘.ion of sublact
alemants seen in tha subject matter and/or RTTHSH 4
S elamants seah ki the mattar ond/or elements
] fix ban ) e saen in the artwark, maory
arbwark; some key p :
components ey components
G . el o
overooked overooked
Analyze Accurctely relates how the | Relotes with imided Has tfreuble reloting how
struciures of ot funclion proficiency how the e structures of art
logether to make o structures of ot function | funclion together o make
complete compasition, together to make o o complete compoasition,
cemplate campasiion;
averoaks some
et e |imporontcomponents. | __________
Interpret Suggests a logical ana/or Suggests o Perol finds it difficult fo interpret
symbolc meaning mesning expresseding | 1he meaning of the work:
expresseg In a work of art; work of arf: supports guesses meaning without
supports idea with multiple idea with imited points visual support.
points of viswal evidence of visual evidence
found in Ihe piece. found in the plece.
Evaluate 2 Uses personal opinion 1o
: - 5 @ fmite :
Uses mulliple criferio to u".(""u '"".b:j '(""’?” of judge the quality of a
judge the gquality of aiena lopuge e linshed work of ort
" tegd] qualty of a work of art;
finshed work of crt: avoids personal opinion
personal opinion. shokin
Technical fAinished paper lollows rules | Anished paper contains
of grommar and minore flaws in grammer
essay wriling: is in and essay writing: needs | Finished papesr hos
pubishable form ediing rumerous flows in grommor
and does not folow
conventicrs of essay
writing: needs rewriting.
Notes to student Total score
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Analytic rubrics then provide thorough scores on each category. As noted earlier, the grading
procedure utilizing an analytic rubric can take substantially longer than when employing a
holistic rubric. According to Mertler (2001), this is because assessing various separate abilities
or attributes separately contains various evaluations of the material by the teacher. Nitko (2001)
refers to scenarios involving application areas where the analytic rubric is preferred, such as
when a reasonably concentrated kind of answer is needed. Especially for performing
assignments when there are just a few right responses and originality is not required.
Furthermore, analytical rubrics generate a large number of ratings, accompanied by a summed
overall score. Their use suggests a thorough examination (Mertler, 2001).

6.3. Analytic versus holistic rubrics

The information supplied thus far about the holistic rubric and the analytic rubric helps make it
plainly evident that each form of rubric includes favorable and detrimental aspects. To begin,
unlike analytic rubrics, which are two-dimensional and contain learning outcomes as columns
and assessment methods as rows, holistic rubrics are one-dimensional, single-criterion rubrics
used to evaluate students' total achievement on a task or product based on a set learning
outcomes and allow the teacher to assess the achievements of students using a range of criteria.
Furthermore, when employing a holistic rubric, performance statements are conveyed in
paragraphs and often in full sentences, but performance statements are given in table style when
utilizing analytical rubrics. When comparing the amount of time needed for each type of rubric,
holistic rubrics assist assessors to gain time by lowering the number of assessments they must
make, whereas analytic rubrics do not. More work is needed to formulate and execute a more
holistic rubric. In terms of reliability, a holistic rubric may be routinely implemented by trained
assessors, which boosts reliability. Nevertheless, unless that mark for each criterion is well-
filled, assessors may not achieve the same score when using an analytic rubric. This is because
a holistic rubric enables assessors to analyze the big perspective. When the feedback provided
by each form of the rubric is considered, holistic rubrics do not offer particular improvement
guidance, however analytic rubrics do supply useful feedback concerning aspects of weakness
and strengths. Moreover, criteria in holistic rubrics cannot be evaluated; whereas, criteria in
analytic rubrics can be measured to highlight the relative value of each component.
Furthermore, with holistic rubrics, choosing the ideal descriptions may be difficult when student
performance is at diverse levels encompassing the criteria points.

Lastly, whether one scoring rubric is an acceptable evaluation method is determined by the
assessment's goal. Irrespective of which of these two procedures is used, each offers two
different advantages during the review process. For starters, they examine the extent to which
the set criteria have been met. Second, they provide comments to students on how to enhance
their abilities. If these benefits correlate to the assessment's purpose, then a scoring rubric is
most likely to be a successful evaluation. Even though the terms are susceptible to change, the
goal is to assess a student's level of skill.
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7. Work in Progress
7.1. Adopting and / or adapting rubrics

Rubrics assist teachers in assessing a student’s total progress, saving time, providing
appropriate feedback on the learner’s development, clarifying the objectives for both the
teachers and the students, and explaining why a student is given a specific grade. By creating a
rubric as a guideline for pupils, teachers may give scaffolding. Rubrics also assist teachers in
better monitoring students and developing lesson plans based on their requirements. When
students understand what is expected of them and how they will be assessed, their learning and
the quality of products improve. They will be able to reach their goal more effectively if they
are familiar with it. A rubric is also a tool for teachers and students to interact since they align
expectations and, as a result, create openness in assessment, which is very crucial for students.
Furthermore, Menendez-Varela and Gregori-Giralt (2018, as cited in Kocakiilah, 2021) found
that involvement in the rubric development and moderating debates aided in the improvement
of evaluation abilities, and rubrics may encourage classroom discussion if viewed as
educational materials.

Airasian (1991) outlines the following stages for creating a successful rubric:

a. Determine the overall action or assignment to be evaluated, and practice it or
picture yourself completing it;

b. Identify the main components of the presentation or output;

c. Attempt to restrict the number of performance indicators, thus they can all be
evaluated throughout a performance of the student;

d. If feasible, have groups of educators go through the key traits contained in the
assignment; e. Define the performance requirements in lines of visible behavioral
issues or abilities.

f. Avoid unclear terms that obscure the content of the performance requirements;
and

g. Order the performance requirements in the sequence in that they are most
probably to be detected.
7.2. Some rubric samples

Educators and organizations create numerous rubrics kinds and variations. These rubrics give
insight on the evaluation process, making it apparent and comprehensible, as well as providing
clear directions on the assessment criteria. The following are some rubric samples:
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Table 3. Independent Speaking Rubric Sample (Retrieved from

https://www.ets.org/content/dam/ets-org/pdfs/toefl/toefl-ibt-speaking-rubrics.pdf)

UNIVERSITY of CAMBRIDGE
ESOL Examinations

Experts in Language Assessment

Assessing Speaking Performance - Level B2

B2 and V y Di Manag P atlon Interactive Communication
Shows a good degree of Produces extended o s ntehgble o Initiates and responds
control of a range of smple strefches of anquago with | o Intorkstion s sppropriate appropnately, Inkng
and S0me complex very lite hesitaton. o Sentence and word stiess 5 Contnbubons 1o those of
grammatcal forms Contrbumons aroe roksvant sccurisely phaced Olher spuscers,

5 Uses a range of appropnate and there 15 a clear o InOMOUA SouUNds are *  Mantans and deveiops the
vecatulary 1o gve and COANEAlion of ideas artculated cealy Interachion e negoliates
exchiange views on 3 wide Uses 3 rane of cohesie owards 0 ouloome
range of tamilar 10pics. dovices and dscourse

markers.

4 Porformance shares featwes of Bands 3 ond 5.,

Shaws a good degree of Produces extended * lsnichgble o Inmates and responds
control of simplo stretches of lanquage o Intonation s generally appropately

Qrammatcal forms, and Gespie some hesutation. approprate o Mantans ard develops the
aliempls socne complex Contribumons are rokovant o Sentence and woed stiess & INEFACHON and Nogotiates

3 grammagcal forms ana there 15 very It generally accurately placed Sowards an outcome with
Uses & range of sppooprate tepetton o Indwidusl sounds are very Mile support
vocatulary to gve and Uses a range of cohesme generally articulated clearly
ExChange views on 4 range dovices
of farmila lopics. l

2 Parformance shares foanires of Bands 1 and §

Shows a good degree of Produces responses which | o s mostly intedlgitle, and has | o Iniistes and responds
control of simple e extended beyond sherd surre control of phonclogical approprisiely
grammasical forms phrases, despie hesitation features at both utterance o Keeps Ihe INteracton gong

1 Uses & range of sppooptiate Contibutorns are mostly and word lovels. with very it prompling and
vocabulary when talking relevant, despiie some support
about everyday situabons repehtion

Uses dasx cohesive
devices.
0 Performance beiow Sand !
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Table 4. Speaking Rubric Sample. (Retrieved from

)
ELS ropFL

b2.pdf)

iBT/Next Generation TOEFL Test

Score General Description Delivery

Language Use

Independent Speaking Rubrics (Scoring Standards)

Topic Development

4 The response fulfills the Generally well-paced flow The response demon- Response is sustained and
demands of the task, (Nuid expression). Speech strates offective use of sufficient to the task. It is
with at most minor laps- is clear. It may include grammar and vocabulary, generally well developed
os in completeness. Itis  minor lapses, or minor dif- It exhibits a fairly high and coherent; relationships
highly intelligible and ficulties with pronunciation  degree of automaticity between ideas are clear
oxhibits sustained, or intonation patterns, with good control of basic  (or clear progression of
coherent discourse. A which do not affect overall and complex structures ideas).
rosponse at this level is intelligibility. (as appropriate). Some
characterized by all of minor (or systematic)
the following: errors are noticeable but

do not obscure meaning.

3 The P S Lia%vmallycbu The response demon- Response is mostly coher
the task ns)mpdnbly, with some fluidity of strates fairly automatic ent and sustained and
but may fall short of expression, though minor and effective use of gram-  con relevant
being fully developed. It difficulties with pronuna-- mar and voc-bdnry and ' information. Overall
is generally intelligible tion, fairly coh P de nis /h
and nt, with some mnoheonb'owtdnwy of relovant ideas. limited, usually lacks elab-
fluidity of i 1 offort at Response may exhibit oration or specificity.
thouoh it oxhibits some times (though overall intel-  some imprecise or inaccu-  Relationships between

able lapses in the :rlltylanotwuﬁcnnlly rnlouseolvocabuluyov ldoumnyalnmoono&bo
oxpmuon of ideas, A ed).  grammatical structures or iy y clear,
rosponse at this level is besomewhn!lwmedunlho
characterized by at least range of structures used.
two of the following: This may affect overall flu-
, but it does not seri-
interfore with the

communication of the

message.

2 The response addrosses ‘ipooch is basically intelli- The response demon- The response is connect-
the task, but develop- ble, though listener effort  strates limited range and ed to the task, though the
ment of the topic is limit- m neoded because of control of grammar and number of ideas presented
ed. It contains intelligible unclear articulation, awk- vocabulary. These limita- or the development of
spoech, although prob- ward intonation, or choppy tions often prevent full ideas is limited. Mostly
lems with delivery and/or rhythm/pace; meaning expression of ideas. For basic ideas are ex
overall coherence occur; may be obscured in the most part, only basic with limited elaboration
meaning may be obs- places. sentence structures are (details and support). At
cured in places. A used successfully and times relevant substance
response at this level is spoken with fluidity. Struc-  may be vaguely expressed
characterized by at loast tures and vocabulary may or repetitious. Connections
two of the following: express mainly simple of ideas may

(short) and/or general be unclear,
propositions, with simple

or unclear connections

made among them (serial

listing, conjunction, juxta-

position).

1 The response is very Consi ror iati Range and control of Limilodrdewameonlontis
limited in content and/or slmaand dfﬁ- ar and bulary d. The resp:
coherence or is only culties cause i I ly limit (or pi ) lly lacks sub
minimally connected to Inslonot oﬂo« dollvety is oxpression of ideas and boyond oxproession of very

task, or or cti g ideas.  basic ideas. Speaker may
largely unintelligible. A tolographic; ﬁoquonl Some low-level responses  be unable to sustain
response at this level is pauses and hesitations. may rely heavily on prac- speech to complete the
characterized by at least ticed or formulaic task and may heavily
two of the following: expressions. on repetition of t

prompt.
0 Speaker makes no attempt to respond OR response Is unrelated to the topic.
Copyright © 2004 by Educational Tosting Service. All rights resorved
8. Conclusion

In conclusion, rubrics have two significant contributions to all stakeholders including teachers,
learners, institutions, and regulatory bodies in the learning process. From learners’ perspectives,
rubrics inform pupils of what is expected from them. As professors explicitly specify their
expectations and objectives in the rubrics, students know where they need to work harder and
which elements they should prioritize. They explicitly inform them about the assessment
criteria so that they can focus on the expected outcomes rather than being lost and feeling
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anxious in a gloomy box. This will be a kind of agreement that was decided by the decision
makers, mostly teachers or educational institutions in the educational context, on what the
assessment requirements are, and this will make the picture (learning-teaching-assessment) as
clear as possible. The second contribution of the rubrics to learning is the backwash effect of
assessment criteria. With the effective use of rubrics, students may also judge their own work
and take more responsibility for their learning and get feedback from the evaluation of their
performance with a concrete assessment tool, a rubric. This effect will contribute both to their
in-class learning and will pave the way for their extramural learning outside the classroom.
Another vital benefit of rubrics is that rubrics enable teachers to quickly monitor a student's
learning process and develop the lesson by taking it into account. They assist teachers in
explaining to students why they received the grade that they did and provide an unbiased
assessment.

9. Suggestions for Future Research

It is unknown whether teachers embrace, adapt, and apply rubrics in their classes, which should
be researched. Furthermore, their demands, both in-service and pre-service, should be revealed
so that gaps in language and evaluation can be overlapped and bridged. Another idea is for
important groups, either governmental or private, to create standardized rubrics to help EFL
teachers. Rubrics must be used to assess any skill or assignment; however, they must outline
specific learning objectives. When creating a rubric, the emphasis should be on the learning
objectives rather than the job itself. The learning objectives must not be ignored by teachers.

237



A USEFUL ASSESSMENT TOOL: RUBRICS IN SECOND / FOREIGN LANGUAGE

CLASSROOMS

REFERENCES
Airasian, P. W. (1991). Classroom assessment. Mc Grow-Hill.

Ali, M. M., Yasmin, T., & Afzaal, J. (2020). Rubric effects on assessment: An analysis.
Pakistan Social Sciences Review, 4(2), 793-804.

Al-Rabai, A. (2014). Rubrics revisited. International Journal of Education and Research
Rubrics, 2(5), 473-484.

Andrade, H. G. (2000). Using rubrics to promote thinking and learning. Educational leadership,
57(5), 13-109.

Andrade, H. G. (2005). Teaching with rubrics: The good, the bad, and the ugly. College
teaching, 53(1), 27-31.

Andrade, H. L., Du, Y., & Wang, X. (2008). Putting rubrics to the test: The effect of a model,

criteria generation, and rubric-referenced self-assessment on elementary school students'
writing. Educational Measurement: Issues and Practice, 27(2), 3-13.

Andrade, H., & Du, Y. (2005). Student perspectives on rubric-referenced assessment. Practical
Assessment, Research, and Evaluation, 10(1), 3-11.

Arter, J. A., & Chappuis, J. (2007). Creating & recognizing quality rubrics. Pearson Merrill
Prentice Hall.

Arter, J., & McTighe, J. (2001). Scoring rubrics in the classroom: Using performance criteria
for assessing and improving student performance. Corwin Press.

Ayhan, U., & Tiirkyilmaz, M. U. (2015). Key of language assessment: Rubrics and rubric
design. International Journal of Language and Linguistics, 2(2), 82-92.

Bachman, L. F., Lynch, B. K., & Mason, M. (1995). Investigating variability in tasks and rater
judgments in a performance test of foreign language speaking. Language testing, 12(2),
238-257.

Basit, Q. (2022). 40 free rubric templates (assessment examples): Word, PDF, Templates for
Microsoft® Word. Available at: https://www.wordtemplatesonline.net/40-free-rubric-
templates-assessment-examples-word-pdf/ (Accessed: October 28, 2022).

Beyreli, L., & Ari, G. (2009). The use of analytic rubric in the assessment of writing
performance--inter-rater concordance study. Educational Sciences: Theory and Practice,
9(1), 105-125.

Black, P., & Wiliam, D. (2010). Inside the black box: Raising standards through classroom
assessment. Phi delta kappan, 92(1), 81-90.

Blaz, D. (2013). Collections of performance tasks & rubrics: Foreign Languages. Routledge.

Brookhart, S. M. (1999). Teaching about communicating assessment results and grading.
Educational Measurement: Issues and Practice, 18(1), 5-13.

Brough, J. A., & Pool, J. E. (2005). Integrating learning and assessment: The development of
an assessment culture. Curriculum integration K-12: Theory and Practice, 196-204.

238



A USEFUL ASSESSMENT TOOL: RUBRICS IN SECOND / FOREIGN LANGUAGE

CLASSROOMS

Brown, H. D., & Abeywickrama, P. (2004). Language assessment. Principles and Classroom
Practices. White Plains, NY: Pearson Education.

Brown, J. D., & Kondo-Brown, K. (2012). Rubric-based scoring of Japanese essays: The effects
on generalizability of numbers of raters and categories. Developing, using, and analyzing
rubrics in language assessment with case studies in Asian and Pacific languages, 169-
182.

Buttner, A. (2013). Activities, Games, Assessment Strategies, and Rubrics For The Foreign
Language Classroom. Routledge.

Campbell, A. (2005). Application of ICT and rubrics to the assessment process where

professional judgement is involved: the features of an e-marking tool. Assessment &
Evaluation in Higher Education, 30(5), 529-537.

Chase, C. I. (1999). Contemporary Assessment for Educators. Addison-Wesley Longman.

Crehan, K. D. (1997). A Discussion of Analytic Scoring for Writing Performance Assessments.
Educational Research Association.

Crusan, D. (2010). Assessment in the second language writing classroom. University of
Michigan Press.

Crusan, D. J. (2015). Dance, ten; looks, three: Why rubrics matter. Assessing Writing, 26, 1-4.

De Silva, R. (2014). Rubrics for assessment: Their effects on ESL students’ authentic task
performance. In Center for English language communication 4th symposium
proceedings.

Dunbar, N. E., Brooks, C. F., & Kubicka-Miller, T. (2006). Oral communication skills in higher
education: Using a performance-based evaluation rubric to assess communication skills.
Innovative Higher Education, 31(2), 115-128.

East, M. (2009). Evaluating the reliability of a detailed analytic scoring rubric for foreign
language writing. Assessing writing, 14(2), 88-115.

Feldt, L. S., & Brennan, R. L. (1989). Reliability. In: R. L. Linn (Ed.), Educational
measurement (3rd ed.). (3rd ed., pp. 105-146). Washington, DC: The American Council
on Education and the National Council on Measurement in Education.

Ghosh, S., Bowles, M., Ranmuthugala, D., & Brooks, B. (2016). Authentic assessment in
seafarer education: using literature review to investigate its validity and reliability
through rubrics. WMU Journal of Maritime Affairs, 15(2), 317-336.

Grabe, W., & Kaplan, R. (1996). Theory and practice of writing: An applied linguistic
perspective. New York: Longman. Grobe, C. (1981). Syntactic maturity, mechanics, and
vocabulary as predictors of quality ratings. Research in the Teaching of English, 15, 75—
85.

Hafner, J., & Hafner, P. (2003). Quantitative analysis of the rubric as an assessment tool: an
empirical study of student peer-group rating. Int. J. Sci. Educ., 25(12), 1509-1528.

Huba, M. E., & Freed, J. E. (2000). Learner-centered assessment on college campuses: Shifting
the focus from teaching to learning. Allyn & Bacon

239




A USEFUL ASSESSMENT TOOL: RUBRICS IN SECOND / FOREIGN LANGUAGE

CLASSROOMS

Huber, M. T., & Hutchings, P. (2004). Integrative learning: Mapping the terrain. The academy
in transition. Association of American Colleges and Universities.

Janssen, G., Meier, V., & Trace, J. (2015). Building a better rubric: Mixed methods rubric
revision. Assessing writing, 26, 51-66.

Jeong, H. (2015). What is your teacher rubric? Extracting teachers’ assessment constructs.
Practical Assessment, Research, and Evaluation, 20(1), 6.

Knight, L. A. (2006). Using rubrics to assess information literacy. Reference services review.

Kocakiilah, A. (2021). Development and use of a rubric to assess undergraduates’ problem
solutions in Physics. Participatory Educational Research, 9(3), 362-382.

Maghsoudi, M., & Haririan, J. (2013). The impact of brainstorming strategies Iranian EFL
learners' writing skill regarding their social class status. International Journal of language
and Linguistics, 1(1), 60-67.

McNamara, T. F. (1996). Measuring second language performance. Longman.

Mertler, C. A. (2000). Designing scoring rubrics for your classroom. Practical assessment,
research, and evaluation, 7(1), 25.

Mertler, C. A. (2001). Using performance assessment in your classroom. Unpublished
manuscript, Bowling Green State University.

Mislevy, R. J., & Sheehan, K. M. (1989). The role of collateral information about examinees in
item parameter estimation. Psychometrika, 54(4), 661-679.

Moskal, B. M. (2000). Scoring rubrics: What, when and how?. Practical Assessment, Research,
and Evaluation, 7(1), 3.

Nitko, Anthony J. (2001). Educational assessment of students (4th ed.). Upper Saddle River.

Oakleaf, M. J. (2006). Assessing information literacy skills: A rubric approach. The University
of North Carolina at Chapel Hill.

O'Donnell, J. A., Oakley, M., Haney, S., O'Neill, P. N., & Taylor, D. (2011). Rubrics 101: a
primer for rubric development in dental education. Journal of Dental Education, 75(9),
1163-1175.

on, J. T., & Brydges, B. (2006). A study on using rubrics and citation analysis to measure the
quality of doctoral dissertation reference lists from traditional and nontraditional
institutions. Journal of Library Administration, 45(3-4), 459-481.

Osana, H. P., & Seymour, J. R. (2004). Critical thinking in preservice teachers: A rubric for
evaluating argumentation and statistical reasoning. Educational Research and
Evaluation, 10(4-6), 473-498.

Panadero, E. (2011). Instructional help for self-assessment and self-regulation: Evaluation of
the efficacy of self-assessment scripts vs. rubrics. Unpublished doctoral dissertation).
Universidad Autonoma de Madrid, Madrid, Espafia.

Parke, C. S. (2001). An approach that examines sources of misfit to improve performance
assessment items and rubrics. Educational Assessment, 7(3), 201-225.

240



A USEFUL ASSESSMENT TOOL: RUBRICS IN SECOND / FOREIGN LANGUAGE

CLASSROOMS

Popham, W. J. (1997). What's wrong and what's right with rubrics. Educational leadership,
55(2), 72-75.

Powell, T. A. (2002). Improving assessment and evaluation methods in film and television
production courses. Capella University.

Reddy, Y. M., & Andrade, H. (2010). A review of rubric use in higher education. Assessment
& evaluation in higher education, 35(4), 435-448.

Reitmeier, C. A., Svendsen, L. K., & Vrchota, D. A. (2004). Improving oral communication
skills of students in food science courses. Journal of Food Science Education, 3(2), 15-
20.

Resnick, L. B., & Resnick, D. P. (1989). Tests as Standards of Achievement in Schools. Center
for Technology in Education

Robles, D. C., Angulo, J. S., & De La Serna, M. C. (2014). Federated eRubric service to
facilitate self-regulated learning in the European university model. European Educational
Research Journal, 13(5), 575-583.

Saritha, K. (2016). Rubric for English language teaching research. Research Journal of English
Language and Literature, 4(2), 725-731.

Schneider, F. J. (2006). Rubrics for teacher education in community college. The Community
College Enterprise, 12(1), 39.

Sert, N. (2008). Constructivism in the elementary School Curricula. Journal of theory and
Practice in Education, 4(2), 291-316.

Song, K. H. (2006). A conceptual model of assessing teaching performance and intellectual
development of teacher candidates: A pilot study in the US. Teaching in Higher
Education, 11(2), 175-190.

Stemler, S. E. (2004). A comparison of consensus, consistency, and measurement approaches
to estimating interrater reliability. Practical Assessment, Research, and Evaluation, 9(1),
4.

Stiggins, R. J. (2001). Student-involved classroom assessment. Prentice Hall.

Taylor, L., & Galaczi, E. (2011). Scoring validity. Examining speaking: Research and practice
in assessing second language speaking, 30, 171-233.

Thomas, J., Allman, C., & Beech, M. (2004). Assessment for the diverse classroom: A
handbook for teachers. Florida Department of Education, Bureau of Exceptional
Education and Student Services.

Turgut, F., & Kayaoglu, M. N. (2015). Using rubrics as an instructional tool in EFL writing
courses. Journal of Language and Linguistic Studies, 11(1), 47-58.

Vaughan, C. (1991). Holistic assessment: What goes on in the rater’s mind. Assessing second
language writing in academic contexts, 111-125.

Walvoord, B. E., & Anderson, V. J. (2011). Effective grading: a tool for learning and
assessment in college. John Wiley & Sons.

241



A USEFUL ASSESSMENT TOOL: RUBRICS IN SECOND / FOREIGN LANGUAGE

CLASSROOMS

Weigle, S. C. (2002). Assessing writing. Cambridge University Press.

Yen, A. C. (2018). Effectiveness of using rubrics for academic writing in an EFL literature
classroom. The Asian Journal of Applied Linguistics, 5(1), 70-80.

To Cite this Chapter:

Ho6l, D. (2022). A useful assessment tool: Rubrics in second / foreign language classrooms. In
Onal, A. & Biiyiikkarci, K. (Eds.), Essentials of foreign language teacher edition, 224-242.
ISRES Publishing.

242



A USEFUL ASSESSMENT TOOL: RUBRICS IN SECOND / FOREIGN LANGUAGE

CLASSROOMS

ABOUT THE AUTHOR

Asst. Prof. Dr. Devrim HOL
ORCID ID: 0000-0001-5151-2581

devrimh@pau.edu.tr

Department of Foreign Language Education at Pamukkale University

Dr. Devrim Hol is currently an assistant professor in the Department of Foreign Language
Education at Pamukkale University, Turkey. He holds a master’s degree in ELT from
Pamukkale University, and a Ph.D. in ELT from Canakkale Onsekiz Mart University. He
worked in various fields. His research interests are Assessment, Evaluation and Testing in
English as a Second Language, national and international standardized English language
Proficiency tests.

243



