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If students know what the learning target is, they are 

better able to hit it (Stiggins, 2001).  

1. Introduction 

Do these words sound familiar? ‘How come I didn’t get an A or a 100? Why exactly did I lose 

points? Is there anything else I can do to enhance my grades?’ Current foreign language 

teaching students appear to be commonly concerned about grading and assessment. Information 

is obtained, formed, and distributed at such a quick rate in today’s society that it has become a 

core priority and a key attribute of wealthy civilizations (Sert, 2008), and as a result, individuals 

must be evaluated in all aspects of our lives, including achievement, actions, and relationships. 

When we focus on the educational side of the assessment, each participant—teacher and 

learner—requires clear assessments in order to understand what they will do or have already 

done during the course of their learning and teaching process. Some claim that questioning 

marks are a natural effect of poor teaching or the use of questionable assessment instruments, 

while others argue that it is a result of academic standards and a student population used to 

honoring fewer achievements (O’Donnell et al., 2011). Teachers may be concerned about 

having their authority called into question, but they may also have some concerns about creating 

an efficient grading procedure and may rely on ‘instinct grading’. As a consequence, when 

asked to present evidence for academic assessments, they are unable to respond. This assessing 

with uncertainty is an important aspect that has a vital effect not just in learning, but also in 

testing in the second language. From this perspective, testing affects learning in EFL classrooms 

either in a positive or a negative way, so this makes, language testing a critical issue in the realm 

of education (Ali et al., 2020) because tests and tasks not only assist in identifying problems 

that students are experiencing, but also in improving methods of teaching and learning. In this 

critical period, an effective tool that will uncover this obscurity is required, and 'rubrics' can be 

viewed as one of the most effective tools in education. Rubrics may be defined as an explicit 

set of guidelines used for grading a specific sort of work or accomplishment (Saritha, 2016), 

and they can also function as a scoring instrument that gives the standards for a piece of content 

(Andrade, 2000). It also shows the student's grades, which range from excellent to poor (Ali et 

al., 2020). 

2. Definition of Rubric 

A rubric is primarily a grid-based instrument with levels of success and clearly stated criteria 

for each level. Rubrics differ from basic checklists and grading scales in that each criterion for 

each level of achievement is described (Taylor & Galaczi, 2011). Educators have widely 

disparate conceptions of the term rubric. (Reddy & Andramade, 2010). A common definition 

is a statement that expresses the objectives for a task by specifying the parameters or what 

contributes and provides degrees of performance ranging from extraordinary to poor (Arter & 
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Chappuis, 2007; Stiggins, 2001). Rubrics are analytical grading techniques developed by 

teachers or other assessors to aid in the investigation of the consequences or processes of 

students' actions (Moskal, 2000). It is the most commonly utilized technique for evaluating 

performance and flaws. A rubric is a tool used to define a level of performance on a scale and 

to identify specific criteria for evaluating speaking or writing skills (Crusan, 2015). 

A rubric must include three components: a) assessment parameters, b) grade standards, and c) 

a grading mechanism (Popham, 1997). An assessor analyzes assessment methods while 

assessing the grade of a student's performance. The criteria, often known as a collection of 

indicators or a list of recommendations, represent the procedures and content deemed important 

(Parke, 2001). Performance definitions explain in detail what a learner needs to do in order to 

show a skill, competency, or criteria in order to obtain a specific degree of achievement, such 

as poor, fair, good, or excellent. The performance standards address the need to differentiate 

between good and poor responses for scoring and providing feedback to students. Rubric 

scoring procedures include the use of a measure to interpret judgments of a product or activity. 

Teachers frequently use rubrics to judge student work, but many authors contend that they can 

also serve another, more significant function: Rubrics can both teach and evaluate when utilized 

by students as a component of a formative evaluation of their tasks in preparation (Arter & 

McTighe, 2001; Stiggins, 2001). Rubrics, when used as a component of a student-centered 

method of assessment, can assist students to grasp the goals of their learning and the quality 

requirements for a specific assignment, as well as make reliable assessments regarding their 

own performance that can influence modification and progress. Although some studies (Song, 

2006) investigate how diagnostic feedback obtained by using a rubric might be utilized to 

pinpoint areas for development in training, other studies use rubrics merely to assess student 

performance (Campbell, 2005; Tunon & Brydges, 2006). Rubrics, according to Andrade 

(2005), can be used for both teaching and evaluative reasons. Several academics describe such 

applications and present evidence that rubrics aid in learning and teaching (Andrade & Du, 

2005; Osana & Seymour, 2004; Powell, 2001; Reitmeier et al., 2004; Schneider, 2006). Rubrics 

are also utilized in the assessment of programs (Dunbar et al., 2006; Knight, 2006; Oakleaf, 

2006; Reddy & Andrade, 2010). 

3. Why Rubrics? 

There is no disagreement that students’ scores and performance must be reviewed. It is also 

vital to accomplish this with both simple comments and grading in this process. Grading must 

be done on some criteria, and the teacher cannot do it randomly (Janssen et al., 2015). A rubric 

is one of these fundamentals (Ghosh et al., 2016). Rubrics may help learners improve and 

strengthen their ability to think critically (Andrea, 2000; Arter & Chappuis, 2007; Stiggins, 

2001; Wong, 2015). It can also provide students with an efficient way to assess their own 

students’ writing skills and discover their writing weaknesses and limitations, resulting in 

improved writing outputs and higher scores (Silva, 2014). Scoring rubrics are useful because 

they define the construction to be completed and evaluated. Rubrics “help explain terms and 
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clarify expectations” (Crusan, 2010, p. 43). It describes various subcategories in education, such 

as evaluation criteria, learning evaluation, and learning gradients of a set of guidelines (Brown 

& Kondo-Brown, 2012). Weigle (2002) describes how the grading process utilizing rubrics can 

be especially “critical because the score is ultimately what will be used in making decisions and 

inferences about writers” (p. 108). Rubrics can also serve to alleviate the well-known issue of 

rater variability (Bachman et al., 1995; McNamara, 1996). 

4. The Importance of a Reliable Scoring Procedure 

As Weigle (2002) explicitly indicates, while conducting timed assessments, it is critical to 

verify that the judgments we make regarding students’ abilities are appropriate. As a result, 

developing a trustworthy method for deriving meaningful inferences is critical—without such 

a method, we cannot properly estimate the component we are attempting to measure. 

Reliability, as conventionally defined, is the assessment of regularity and irregularity in 

students’ performance test scores (Feldt & Brennan, 1989). ‘Consistency’ implies that students 

should be capable of performing at a level similar to equivalent tests, and if they are not, the 

assessment procedure's reliability is called into doubt. 

‘Educating the examiners’ is the primary and most critical technique to assure reliability. 

Educating assessors in the usage of the measure so that they recognize how other assessors give 

scores and why they do so contributes to the reliability of this assessment technique (Grabe & 

Kaplan, 1996). Indeed, Vaughan (1991) argues that “researchers looking at holistic assessment 

have often assumed that given a scale that describes the characteristics of an essay at each level, 

trained raters will assess the essays, in the same way, every time” (p. 112). Irrespective of the 

rating system employed, it is critical to have standards to assess the dependability of scores 

provided to a piece of task by different assessors. It is because if two assessors cannot be proven 

to properly evaluate individuals based on observable actions, then further studies of those 

justices' evaluations will produce incorrect results (Stemler, 2004). Establishing reasonable 

limits of inter-rater concordance and, as a result, reliability is required. Stemler (2004) proposes 

three methods for calculating inter-rater agreement: 

1. Estimates of consensus—the level to which assessors offer a relatively similar 

rating. 

2. Estimates of consistency—the level to which the distribution of ratings is 

equivalent among assessors. 

3. Estimates of measurement—the level to which grades can be credited to 

prevalent grading instead of to error elements. 

Three additional approaches may be employed to supplement the reliability proof (East, 2009). 

To begin, intra-rater reliability measurements provide additional evidence of the stability of a 

one-rater scoring the very same documents twice. When 2 or more samples of paper by the 

same student are provided, the assessment of one can be matched to the evaluation of the other. 
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If, for example, the writing tasks are comparable, this evidence is especially essential since it is 

reasonable to expect that student performance on two activities that are equivalent but not 

identical will reveal comparable proficiency levels and a reliable scoring system should be 

capable of detecting this. Finally, manuscripts and grades can be analyzed. If a scoring criterion 

is regularly used, it is reasonable to believe that the writing of those who receive higher grades 

will be manifestly greater on a qualitative basis. The extent to which scores raise in path with 

advancements in scope and complexity of lexis and grammar accuracy, if assessors are affected 

by variables such as scope and complexity of lexis and grammar, and if a given scale score 

enables assessors to differentiate productions in these two aspects, indicate reliable scoring 

(East, 2009). 

5. Rubric in Foreign Language Teaching 

5.1. The significance of using rubrics in assessment, testing, and evaluation process 

A rubric is an essential assessment tool that explains performance objectives for a portion of 

the output. Rubrics are routinely used to assess students’ progress, but they can also fulfill 

another, possibly more important, aim: they can both teach and assess (Andrade & Du, 2005). 

Rubrics have the ability to assist students to build a “vision of success” and “making reliable 

judgments about the level of their own performance” when utilized as a component of a 

formative, student-centered method of evaluation (Stiggins, 2001, p. 11). Furthermore, rubrics 

are composed of predefined assessment scales and a list of criteria that aid in objectively 

evaluating the outcome (Saritha, 2016), and when properly developed, they can facilitate 

learning in the main objectives and preparation (Yen, 2018). Furthermore, beyond regular 

assessment, rubrics can help students learn skills and comprehension, as well as establish 

appropriate assessments of the quality of their own performance (Andrade et al., 2008; Brown 

& Abeywickrama, 2010). According to Beyreli and Ari’s (2009) study, the analytic rubric 

should be utilized to analyze textual phrases. Thus, it helps teachers to discover deficiencies in 

students’ writing skills prior to the beginning of the school semester, react to these deficiencies, 

and employ a suitable strategy. Furthermore, analytic scoring assists instructors in their 

classroom instruction and learners in their writing process, giving them more knowledge about 

the current situation and assisting in the identification of the strong and weak parts of students’ 

writing owing to more ordered and thorough feedback, according to Crehan (1997). Rubrics are 

essential for assessing students’ performance effectively and objectively. They help to ensure 

fairness and consistency among students. They are also useful in relieving students' concerns 

over grading and evaluating. “Rubrics are especially valued in the language classroom because 

they contribute to student learning and bring transparency to the assessment process” (Jeong, 

2015, p.1). They also help teachers save time. Teachers can save time by restricting the field of 

evaluation to targeted learning outcomes using rubrics. Rubrics can be used by teachers to 

assess a diverse variety of tasks. According to Saritha (2016), rubrics aid in categorizing essays, 

research papers, portfolios, and pieces of art, as well as recitals, public speaking, presentations, 

and team projects. Furthermore, rubrics improve testing reliability and validity (Dawson, 2015). 
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A few teachers in foreign language education utilize standardized tests to evaluate students, 

which has no good impact on the students. According to Blaz (2013), when teachers begin using 

performance evaluation, nearly all of them report that the level of their students' performance 

increases. This is attributable to a variety of reasons, including: 

1. Clarity: When learners understand what is expected of them, they are more 

prone to perform it. 

2. Confidence: Recognizing the assignment requirements aims to provide 

students with proper instructions and deadlines for their assignment, and they feel 

certain that they are completing the task correctly. 

3. High expectations: A well-written rubric specifies what a great product is and 

communicates the strong message that by following those criteria, anybody can 

create products of that level. 

4. Student engagement: Students are more likely to complete assignments when 

the performance evaluation is particularly genuine. 

5. Parent understanding: Performance evaluations are invaluable for validating 

the teacher's assessment during parental meetings or public houses. 

Another factor rubrics help with evaluation is ‘consistency’. Standard test theory, according to 

Mislevy and Sheehan (1989), is ‘inconsistent’ with modern developments in educational and 

cognitive psychology. According to the study (Blaz, 2013), instead of training that stresses 

memorizing, students should be taught how to arrange data, make it simple to recall, and use it 

in real-world circumstances. This is why the new state guidelines emphasize and specify the 

students’ progress rubric, which should be tested most of the time. Finally, rubrics are useful 

for tracking students’ engagement in classroom activities. According to Buttner’s (2013) study, 

teachers should utilize the rubric as a device to address behavioral concerns with kids having 

familiarity and the tendency for the evaluation process and criteria as well as to encourage other 

students' outstanding achievements. 

Teachers should utilize rubrics because they help students learn. There is little proof that rubrics 

influence student comprehension and evaluation, in addition to the influence of rubrics on 

students’ progress (Andrade, 2000; Andrade & Du, 2005; Hafner & Hafner, 2003). Another 

study discovered that rubrics can help teachers, students, and parents track development (Ayhan 

& Türkyılmaz, 2015). Furthermore, when it involves evaluating, assessing, and testing skills, 

they are essential in language education and learning. These abilities form rubrics. We can 

administer many types of assessments to our pupils to learn more about their language skills. 

Following the test, we can conduct a routine evaluation. Thomas et al. (2004) recognize the 

significance of evaluation and emphasize its benefits for instructors and students in a variety of 

ways: 

1. It gives important knowledge to help teachers enhance their teaching skills. 
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2. Teachers can keep track of their students' learning progress and help them 

improve. 

3. It gives the teacher important information regarding effective teaching 

approaches for each student. 

4. Assessment and comments can help students better grasp the learning process. 

5. It allows students to build and improve their self-assessment skills, as well as 

to perceive assessment and evaluation as aspects of the education process. 

6. Because of assessment, students can make informed judgments. 

7. It aids students in their preparation for foreign tests such as the TOEFL, IELTS, 

and PTE Academic. 

Teachers are more likely to maintain the primary lesson objectives center and front when they 

select educational methods and build educational settings that allow students to attain these 

objectives when they have clearly expressed their objectives for student progress in the shape 

of a rubric (Arter & McTigue, 2001). Rubrics have the ability to assist learners of color, first-

generation students, and others from non-traditional backgrounds to learn more effectively. A 

sometimes overlooked virtue of rubrics is their ability to make instructional goals or 

preconceptions about the assignments themselves more transparent (Andrade & Ying, 2005). 

In educational circles, we frequently act on implicit cultural beliefs about student competence 

and conduct requirements, assuming that all students know the same knowledge and 

understanding. 

Another critical aspect of using rubrics in courses is that teachers must include students in the 

evaluation process. While participating in the procedure, students assess themselves and receive 

the teacher’s feedback. This saves time and requires greater effort on the part of the learner 

(Turgut & Kayaoğlu, 2015). After all of these consequences are considered, one teacher needs 

to establish a routine of utilizing rubrics. 

Rubrics provide more than one stone to the building of learners. Raising students’ 

comprehension of rubrics can be a major aid in comprehending the objectives of the 

organization and teachers, and will eventually significantly enhance their achievements 

(Maghsoudi & Haririan, 2013). The rubric helps students learn about their strengths and 

weaknesses (Saritha, 2016). One of the apparent benefits of rubric grading is that it enables 

learners to assess the present quality of their assignments and identify areas for improvement 

(Black & Wiliam, 1998; Brough & Pool, 2005; Huba & Freed, 2000; Huber & Hutchings, 2004; 

Walvoord & Anderson, 1998). A rubric lets students learn where they should concentrate their 

efforts and time-saving. 
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6. Rubric Types 

Rubrics are scoring scales (rather than checklists) that are used in performance evaluations. 

They are explicitly labeled as scoring guidelines, which are made up of particular or before 

performance indicators and are used to evaluate students' progress on performance exams. 

Rubrics are the most common type of scoring tool used for assessing students' performance or 

items created as a consequence of an assessment task (Mertler, 2000). There are two different 

types of rubrics that are commonly used in performance evaluation: holistic and analytic 

(Mertler, 2000; Moskal, 2000). (see Figure 1). 

 

 

Figure 1. Types of scoring instruments for performance assessments 

6.1. Holistic rubric 

A holistic rubric examines the whole performance subjectively. One of the standardized tests, 

the IBT TOEFL, is one of the greatest examples of a rubric that rates speaking performance 

comprehensively. In a holistic rubric, all evaluation criteria, such as readability, style, and 

mechanics, are weighted on a particular scale (Brookhart, 1999). A holistic rubric delivers one 

complete score, typically on a range of 1 to 4 or 1 to 6 marks, based on an overall evaluation of 

the student's progress. Examples of popular include the words 'great,' 'good,' 'fair,' and 'bad'. 
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The tester compares a learner’s overall achievement to a one-scale descriptor. Moskal (2000), 

in his debate of the distinctions between holistic and analytic rubrics, relates to circumstances 

where the holistic rubric is beneficial, such as when the standards set for the assessment of the 

various variables coincide, and a holistic scoring rubric may be beneficial to an analytic grading 

rubric. Furthermore, Chase (1999) noted the following on the area of application of this sort of 

rubric. When faults in some aspects of the procedure can be accepted as the total quality is high, 

holistic rubrics are commonly used. In addition to the ideas expressed by Moskal (2000) and 

Chase (1999), Niko (2001) says that holistic rubrics are more suited for use in instances when 

there is no one, correct solution, such as performance assignments that allow students to develop 

their own replies. According to Nitko (2001), the use of holistic rubrics also can result in a 

scoring method that is a little more effective than the utilization of analytic rubrics. As a result, 

when the goal of the performance assessment is summative, standard holistic rubrics are usually 

used. This is because it is critical to evaluate the entire work. When performance activities are 

scored using this method, the student receives a very limited quantity of feedback. Table 1 gives 

a framework for creating holistic grading rubrics. 

Table 1. Template for Holistic Rubric (Basit, 2022) 

6.2. Analytic rubric 

Using an analytical rubric, many types of abilities are judged based on the student's level of 

competency. Teachers will create a grading system for students ’ progress in an analytical 

rubric. For example, one scale could have the subcategories 'Needs Improvement,' 'Developing,' 

'Sufficient,' and/or 'Above Average.' This grading system is formatted as a grid. On top is a 

grading system, and on the left is qualifying data. The middle portions of the rubric can be left 

empty or completed with instances of how each performance level fits the requirements. An 
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analytic rubric, which is functionally similar to a checklist, allows for an independent evaluation 

of each criterion. Each criterion is assessed using a unique description scale (Brookhart, 1999). 

Analytic rubrics also categorize achievement and assign points earned to each level of behavior. 

The points are next added up to create a quantitative performance assessment. For instance, a 

speaking rubric may include features such as pronunciation, proper tense utilization, 

transitioning, vocabulary, and fluency. A template for analytic scoring rubrics is shown in Table 

2. 

Table 2. Template for Analytic Rubric (Basit, 2022) 
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Analytic rubrics then provide thorough scores on each category. As noted earlier, the grading 

procedure utilizing an analytic rubric can take substantially longer than when employing a 

holistic rubric. According to Mertler (2001), this is because assessing various separate abilities 

or attributes separately contains various evaluations of the material by the teacher. Nitko (2001) 

refers to scenarios involving application areas where the analytic rubric is preferred, such as 

when a reasonably concentrated kind of answer is needed. Especially for performing 

assignments when there are just a few right responses and originality is not required. 

Furthermore, analytical rubrics generate a large number of ratings, accompanied by a summed 

overall score. Their use suggests a thorough examination (Mertler, 2001). 

6.3. Analytic versus holistic rubrics 

The information supplied thus far about the holistic rubric and the analytic rubric helps make it 

plainly evident that each form of rubric includes favorable and detrimental aspects. To begin, 

unlike analytic rubrics, which are two-dimensional and contain learning outcomes as columns 

and assessment methods as rows, holistic rubrics are one-dimensional, single-criterion rubrics 

used to evaluate students' total achievement on a task or product based on a set learning 

outcomes and allow the teacher to assess the achievements of students using a range of criteria. 

Furthermore, when employing a holistic rubric, performance statements are conveyed in 

paragraphs and often in full sentences, but performance statements are given in table style when 

utilizing analytical rubrics. When comparing the amount of time needed for each type of rubric, 

holistic rubrics assist assessors to gain time by lowering the number of assessments they must 

make, whereas analytic rubrics do not. More work is needed to formulate and execute a more 

holistic rubric. In terms of reliability, a holistic rubric may be routinely implemented by trained 

assessors, which boosts reliability. Nevertheless, unless that mark for each criterion is well-

filled, assessors may not achieve the same score when using an analytic rubric. This is because 

a holistic rubric enables assessors to analyze the big perspective. When the feedback provided 

by each form of the rubric is considered, holistic rubrics do not offer particular improvement 

guidance, however analytic rubrics do supply useful feedback concerning aspects of weakness 

and strengths. Moreover, criteria in holistic rubrics cannot be evaluated; whereas, criteria in 

analytic rubrics can be measured to highlight the relative value of each component. 

Furthermore, with holistic rubrics, choosing the ideal descriptions may be difficult when student 

performance is at diverse levels encompassing the criteria points. 

Lastly, whether one scoring rubric is an acceptable evaluation method is determined by the 

assessment's goal. Irrespective of which of these two procedures is used, each offers two 

different advantages during the review process. For starters, they examine the extent to which 

the set criteria have been met. Second, they provide comments to students on how to enhance 

their abilities. If these benefits correlate to the assessment's purpose, then a scoring rubric is 

most likely to be a successful evaluation. Even though the terms are susceptible to change, the 

goal is to assess a student's level of skill. 
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7. Work in Progress 

7.1. Adopting and / or adapting rubrics 

Rubrics assist teachers in assessing a student’s total progress, saving time, providing 

appropriate feedback on the learner’s development, clarifying the objectives for both the 

teachers and the students, and explaining why a student is given a specific grade. By creating a 

rubric as a guideline for pupils, teachers may give scaffolding. Rubrics also assist teachers in 

better monitoring students and developing lesson plans based on their requirements. When 

students understand what is expected of them and how they will be assessed, their learning and 

the quality of products improve. They will be able to reach their goal more effectively if they 

are familiar with it. A rubric is also a tool for teachers and students to interact since they align 

expectations and, as a result, create openness in assessment, which is very crucial for students. 

Furthermore, Menendez-Varela and Gregori-Giralt (2018, as cited in Kocakülah, 2021) found 

that involvement in the rubric development and moderating debates aided in the improvement 

of evaluation abilities, and rubrics may encourage classroom discussion if viewed as 

educational materials. 

Airasian (1991) outlines the following stages for creating a successful rubric: 

a. Determine the overall action or assignment to be evaluated, and practice it or 

picture yourself completing it;  

b. Identify the main components of the presentation or output; 

c. Attempt to restrict the number of performance indicators, thus they can all be 

evaluated throughout a performance of the student;  

d. If feasible, have groups of educators go through the key traits contained in the 

assignment; e. Define the performance requirements in lines of visible behavioral 

issues or abilities. 

f. Avoid unclear terms that obscure the content of the performance requirements; 

and 

g. Order the performance requirements in the sequence in that they are most 

probably to be detected. 

7.2. Some rubric samples 

Educators and organizations create numerous rubrics kinds and variations. These rubrics give 

insight on the evaluation process, making it apparent and comprehensible, as well as providing 

clear directions on the assessment criteria. The following are some rubric samples: 

 

 



 

 
235 

 

A USEFUL ASSESSMENT TOOL: RUBRICS IN SECOND / FOREIGN LANGUAGE 

CLASSROOMS 

 

Table 3. Independent Speaking Rubric Sample (Retrieved from 

https://www.ets.org/content/dam/ets-org/pdfs/toefl/toefl-ibt-speaking-rubrics.pdf) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://www.ets.org/content/dam/ets-org/pdfs/toefl/toefl-ibt-speaking-rubrics.pdf
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Table 4. Speaking Rubric Sample. (Retrieved from 

https://www.cambridgeenglish.org/images/168619-assessing-speaking-performance-at-level-

b2.pdf)  

8. Conclusion 

In conclusion, rubrics have two significant contributions to all stakeholders including teachers, 

learners, institutions, and regulatory bodies in the learning process. From learners’ perspectives, 

rubrics inform pupils of what is expected from them. As professors explicitly specify their 

expectations and objectives in the rubrics, students know where they need to work harder and 

which elements they should prioritize. They explicitly inform them about the assessment 

criteria so that they can focus on the expected outcomes rather than being lost and feeling 

https://www.cambridgeenglish.org/images/168619-assessing-speaking-performance-at-level-b2.pdf
https://www.cambridgeenglish.org/images/168619-assessing-speaking-performance-at-level-b2.pdf
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anxious in a gloomy box. This will be a kind of agreement that was decided by the decision 

makers, mostly teachers or educational institutions in the educational context, on what the 

assessment requirements are, and this will make the picture (learning-teaching-assessment) as 

clear as possible. The second contribution of the rubrics to learning is the backwash effect of 

assessment criteria.  With the effective use of rubrics, students may also judge their own work 

and take more responsibility for their learning and get feedback from the evaluation of their 

performance with a concrete assessment tool, a rubric. This effect will contribute both to their 

in-class learning and will pave the way for their extramural learning outside the classroom. 

Another vital benefit of rubrics is that rubrics enable teachers to quickly monitor a student's 

learning process and develop the lesson by taking it into account. They assist teachers in 

explaining to students why they received the grade that they did and provide an unbiased 

assessment.  

9. Suggestions for Future Research 

It is unknown whether teachers embrace, adapt, and apply rubrics in their classes, which should 

be researched. Furthermore, their demands, both in-service and pre-service, should be revealed 

so that gaps in language and evaluation can be overlapped and bridged. Another idea is for 

important groups, either governmental or private, to create standardized rubrics to help EFL 

teachers. Rubrics must be used to assess any skill or assignment; however, they must outline 

specific learning objectives. When creating a rubric, the emphasis should be on the learning 

objectives rather than the job itself. The learning objectives must not be ignored by teachers. 
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